ISBA/IAPSS Indiana Superintendent Evaluation Rubric

Indicator

Highly Effective (4)

Effective (3)

| Improvement Necessary (2) |

Ineffective (1)

1.0 Human Capital Manager — The superintendent uses the role of human capital manager to drive improvements in building leader
effectiveness and student achievement.

1.1 The superintendent
effectively recruits,
hires, assigns, and
retains school leaders.

The superintendent consistently
considers an administrator’s
effectiveness as the primary factor
when recruiting, hiring, assigning, or
retaining the leader and monitors the
effectiveness of the personnel process
utilized throughout the school
corporation.

The superintendent consistently
considers school or corporation goals
when making personnel decisions.

The superintendent consistently
considers an administrator’s
effectiveness as the primary
factor when recruiting, hiring,
assigning, or retaining the
leader.

The superintendent consistently
considers school or corporation
goals when making personnel
decisions.

The superintendent occasionally
considers an administrator’s
effectiveness as the primary factor
when recruiting, hiring, assigning,
or retaining the leader.

The superintendent occasionally
considers school or corporation
goals when making personnel
decisions.

The superintendent rarely
considers an
administrator’s
effectiveness when
recruiting, hiring,
assigning, or retaining the
leader.

The superintendent does
not consider school or
corporation goals when
making personnel
decisions.

1.2 The superintendent
creates a professional
development system for
school leaders based on
proficiencies and needs.

The superintendent has developed a
system of job-embedded professional
development that differentiates training
and implementation based on
individual administrator needs.

The superintendent uses data from
performance evaluations to assess
proficiencies and identify priority
needs to support and retain effective
administrators.

Some effort has been made to
differentiate and embed
professional development to
meet the needs of individual
administrators.

The superintendent is aware of the
differentiated needs of
administrators, but professional
development is only embedded in
meetings at this time, rather than
incorporating the use of
collaboration, study teams, etc.

Professional development
is typically “one size fits
all,” and there is little or
no evidence of recognition
of individual administrator
needs.

1.3 The superintendent
identifies and mentors
emerging leaders to
assume key leadership
responsibilities.

The superintendent has identified and
mentored multiple administrators or
instructional personnel who have
assumed administrative positions
and/or administrative responsibilities.

The superintendent has
identified and mentored at least
one emerging leader to assume
leadership responsibility in an
instructional leadership role or
at an administrative level, with
positive results.

The superintendent has provided
some training to an emerging
school leader or administrator,
who has the potential to
independently assume a
leadership role.

There is no evidence of
effort to develop any
leadership skills in others.

Persons under the
superintendent’s direction
are unable or unwilling to
assume added
responsibilities.
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Indicator

Highly Effective (4)

Effective (3)

Improvement Necessary (2)

Ineffective (1)

14 The superintendent
provides evidence of

subordinate leaders.

delegation and trust in

Employees throughout the corporation
are empowered in formal and informal
ways.

Instructional personnel participate in
the facilitation of meetings and
exercise leadership in committees and
task forces; other employees, including
noncertified, exercise appropriate
authority and assume leadership roles
where appropriate.

The climate of trust and delegation in
the school corporation contributes
directly to the identification and
empowerment of the next generation of
leadership.

There is a clear pattern of
delegated decisions, with
authority to match
responsibility at every level in
the school corporation.

The relationship of authority
and responsibility and
delegation of authority is clear
in personnel

documents, such as evaluations,
and also in the daily conduct of
meetings and corporation
business.

The superintendent sometimes
delegates, but also maintains
decision-making authority that
could be delegated to others.

The superintendent does
not afford subordinates the
opportunity or support to
develop or to exercise
independent judgment.

15 The superintendent
provides formal and
informal feedback to

with the exclusive
purpose of improving
individual and
organizational
performance.

the administrative team

The superintendent uses a variety of
creative ways to provide positive and
corrective feedback to the
administrative team.

The entire corporation reflects the
superintendent’s focus on accurate,
timely, and specific recognition.

The superintendent balances individual
recognition with team and corporation-
wide recognition.

Corrective and positive feedback is
linked to corporation goals and both
the superintendent and administrative
team can cite examples of where
feedback is used to improve individual
and corporation performance.

The superintendent provides
formal feedback to the
administrative team that is
consistent with the
corporation’s personnel
policies, and provides informal
feedback to reinforce
effective/highly effective
performance and highlight the
strengths of the administrative
team.

The superintendent adheres to the
corporation’s personnel policies in
providing formal feedback to the
administrative team, although the
feedback is just beginning to
provide details that improve
corporation performance.

Formal feedback to the
administrative team is
nonspecific.

Informal feedback to the
administrative team is rare,
nonspecific, and not
constructive.
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Highly Effective (4)

|

Effective (3)

| Improvement Necessary (2) |

Ineffective (1)

2.0 Instructional Leadership — The superintendent acutely focuses on effective teaching and learning, possesses a deep and comprehensive
understanding of best instructional practices, and continuously promotes activities that contribute to the academic success of all students.

2.1 The superintendent The superintendent can specifically The superintendent uses The superintendent is aware of The superintendent is
demonstrates the use of | document examples of decisions in multiple data sources, including | state, corporation, and school unaware of or indifferent
student achievement teaching, assignment, curriculum, state, corporation, school, and results and has discussed those to the data.
data to make assessment, and intervention that have | classroom assessments, and has | results with staff, but has not
instructional leadership | been made on the basis of data at least three years of data. linked specific decisions to the
decisions. analysis. data.

The superintendent
The superintendent has coached school | systematically examines data at
administrators to improve their data the subscale level to find
analysis skills. strengths and challenges.
The superintendent empowers
teaching and administrative
staff to determine priorities
from data.
Data insights are regularly the
subject of faculty meetings and
professional development
sessions.
2.2 The superintendent A consistent record of improved The superintendent reaches the | Some evidence of improvement Indifferent to the data, the

demonstrates evidence
of student improvement
through student
achievement results.

student achievement exists on multiple
indicators of student success.

Student success occurs not only on the
overall averages, but in each group of
historically disadvantaged students.

Explicit use of previous data indicates
that the superintendent has focused on
improving performance. In areas of
previous success, the superintendent
aggressively identifies new challenges,
moving proficient performance to the
exemplary level.

Where new challenges emerge, the
superintendent highlights the need,
creates effective interventions, and
reports improved results.

targeted performance goals for
student achievement.

The average of the student
population improves, as does
the achievement of each group
of students that has previously
been identified as needing
improvement.

exists, but there is insufficient
evidence of changes in leadership,
teaching, and curriculum that will
create the improvements
necessary to achieve student
performance goals.

superintendent blames
students, families, and
external characteristics.

The superintendent does
not believe that student
achievement can improve.

The superintendent has not
taken decisive action to
change time, teacher
assignment, curriculum,
leadership practices, or
other variables in order to
improve student
achievement.

ISBA/IAPSS — June 2012




Indicator

Highly Effective (4)

Effective (3)

Improvement Necessary (2)

Ineffective (1)

2.3 The superintendent
actively solicits and uses
feedback and help from
all key stakeholders in
order to drive student
achievement.

The superintendent has a very open
and support seeking attitude towards
all stakeholders in the school
corporation in regards to matters
related to the improvement in student
achievement.

The superintendent regularly surveys
staff and other school community
groups in this area regarding their
views.

The superintendent frequently
seeks input from various
stakeholders in matters related
to the improvement in student
achievement.

The superintendent rarely seeks
and solicits feedback in matters
related to the improvement in
student achievement.

The superintendent is
perceived by stakeholders
as being top-down oriented
in all decisions related to
the improvement in student
achievement.
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Effective (3)

| Improvement Necessary (2) |
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3.0 Personal Behavior — The superintendent models personal behaviors that set the tone for all student and adult relationships in the school

corporation.

3.1 The superintendent
models professional,
ethical, and respectful
behavior at all times and
expects the same
behavior from others.

The superintendent is an exemplary
model of appropriate professional
behavior to all and encourages a
positive and professional response
from all members of the school
community.

On a regular basis the
superintendent has displayed
appropriate and professional
responses to members of the
school community.

Occasionally the superintendent
has not responded to school
community members with
acceptable levels of
professionalism.

The superintendent does not
display and use common
courtesy regularly and
respectful professional
responses when dealing
with members of the school
community.

3.2 The superintendent
organizes time and
projects for effective
leadership.

Personal organization allows the
superintendent to consider
innovations and be available to
engage in leadership activities and

collaborate with people at all levels.

The superintendent applies project
management to systems thinking
throughout the organization.

The use of organizational
development tools is evident by
supporting documentation
provided by the superintendent.

Project/task accomplishments
are publicly celebrated and
project challenges are open for
input from a wide variety of
sources.

Projects are managed using lists
of milestones and deadlines, but
are infrequently updated.

The impact of changes is rarely
documented.

Project management is
haphazard or absent.

There is little or no
evidence of lists of
milestones and deadlines.
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Highly Effective (4)

Effective (3)

| Improvement Necessary (2) |

Ineffective (1)

4.0 Building Relationships —The superintendent builds relationships to ensure that all key stakeholders work effectively with each other to

achieve transformative results.

4.1 The superintendent There is clear evidence of parent- The superintendent assumes The superintendent occasionally | The superintendent does not
demonstrates effective centered and community-centered leadership roles in important participates in local organizations | identify groups and potential
communication with communication, including open local organizations (e.g., but does not assume a leadership | partners within the
parents and community. forums, focus groups, surveys, serving on boards of directors, | role in furthering community.

personal visits, and effective use of chairing important committees | communications.
technology. or task forces, leading new The superintendent fails to
community initiatives). Initiative for communication ensure that all parental and
Survey data suggests that parents and more regularly comes from community involvement
community members feel empowered | The superintendent actively outside entities and not from the activities honor the cultures
and supportive of educational and effectively develops superintendent. and traditions of the local
objectives. community trust in the school community.
corporation through individual
The superintendent uses relationships | parent contact, speaking The superintendent fails to
and school/community partnerships engagements, town hall interact with parents and
to affect community-wide change that | meetings, public forums, community groups that have
improves both the community and media outlets, events, and a critical role in developing
work of the school corporation. other approaches. support for the school
corporation.
The superintendent manages an ever | The superintendent seeks out
broadening portfolio of partnerships and creates new opportunities
and collaborations that support and for meaningful partnerships or
help to advance the strategic plan of collaborative endeavors.
the school corporation.
4.2 The superintendent The superintendent uses effective The superintendent uses The superintendent occasionally | The superintendent fails to

forges consensus for
change and improvement
throughout the school
corporation.

strategies to achieve a consensus for
change and improvement.

Guides others through change and
addresses resistance to that change.

Systemically monitors, implements
and sustains the success of strategies
for change.

effective strategies to work
toward a consensus for change
and improvement.

Directs change and
improvement processes by
identifying and securing the
systems and allies necessary to
support the process.

Secures cooperation from key
stakeholders in planning and
implementing change and
driving improvement.

identifies areas where consensus
is necessary.

Has identified areas in which
consensus is needed but has yet
to implement a process for
change and/or improvement.

Asks for feedback from
stakeholders but is not yet
successful in securing
cooperation.

forge consensus for change.

Fails to identify areas in
which agreement and/or
consensus is necessary.

Rarely or never directs or
develops a process for
change and/or improvement.

Rarely or never seeks
feedback or secures
cooperation and makes
unilateral decisions.
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Highly Effective (4)

Effective (3)

Improvement Necessary (2)

Ineffective (1)

4.3 The superintendent
understands the role of
the superintendent in
engaging the public in
controversial issues.

The superintendent consistently
employs a variety of strategies to
resolve conflicts and forge consensus
within the school corporation
community in a constructive and
respectful manner.

The superintendent consistently
encourages open dialogue, considers
diverse points of view, and empowers
and supports administrators in
utilizing these conflict resolution
strategies.

The superintendent employs a
non-confrontational approach
to resolve conflicts and forge
consensus within the school
corporation community in a
constructive and respectful
manner.

The superintendent frequently
encourages open dialogue,
considers diverse points of
view, and often empowers and
supports administrators in
utilizing these conflict
resolution strategies.

The superintendent employs a
limited number of strategies to
resolve conflicts and forge
consensus within the school
corporation community with
varying degrees of success.

The superintendent does not
respond to conflict in a
solution-oriented and/or
respectful manner and
attempts at consensus
building around critical
decisions are unsuccessful.

4.4 The superintendent keeps
the school board
informed on issues,
needs, and the overall
operations of the school
corporation.

The superintendent communicates
with all school members routinely,
using a variety of mechanisms, such
as weekly notes, up-dates, and
telephone calls.

The superintendent
communicates with all school
board members periodically.

The superintendent
communicates with selected
school board members when
needed.

The superintendent has little
communication with the
school board outside of
meetings.

45 The superintendent
encourages open
communication and
dialogue with school
board members.

The superintendent has created an
environment where input feedback
and from all school board members is
both sought and encouraged.

The superintendent engages in open
discussion with the school board on a
consistent basis.

The superintendent seeks input
and feedback from all school
board members on a frequent
basis.

The superintendent seeks input
and feedback from only a few
school board members and
usually to garner support for
decisions made by the
superintendent.

The superintendent rarely
seeks input from the school
board and tends to make
unilateral decisions.

4.6 The superintendent
provides the school board
with a written agenda
and background material
before each board
meeting.

The superintendent creates an agenda
that prioritizes items related to
student achievement and provides
complete and thorough background
material so that the board can make
an informed decision.

The superintendent creates an
agenda that routinely focuses
on student achievement issues
and provides enough
background material to allow
the board to make an informed
decision.

The superintendent creates an
agenda that occasionally includes
items related to student
achievement and provides limited
background material.

The superintendent creates
an agenda that focuses only
on operational matters and
provides insufficient
background material.
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Highly Effective (4)

Effective (3)

| Improvement Necessary (2) |

Ineffective (1)

5.0 Culture of Achievement — The superintendent develops a corporation-wide culture of achievement aligned to the school corporation’s
vision of success for every student.

5.1 The superintendent
empowers building
leaders to set high and
demanding academic
and behavior
expectations for every
student and ensures that
students are consistently
learning.

The superintendent leads and involves
the administrative team in a
comprehensive annual analysis of
school and corporation performance.

Multiple data sources are utilized to
analyze corporation and schools'
strengths and weaknesses and a
collaborative process is used to
develop focused and results-oriented
goals.

Clear expectations are established and
administrators and educators are
provided differentiated resources and
support to disaggregate data and to
assist in identifying and meeting each
student's academic, social, emotional,
and behavioral needs.

The superintendent guides the
administrative team in an
annual analysis of school and
corporation performance.

Data sources are utilized to
analyze the corporation and
schools' strengths and
weaknesses and a collaborative
process is used to develop
measurable goals.

Clear expectations are
established and administrators
and educators are provided
differentiated resources and
support to disaggregate data
and to assist in identifying and
meeting each student's
academic, social, emotional,
and behavioral needs.

The superintendent requests that
the administrative team utilize
data sources to analyze
corporation and school strengths
and weaknesses.

Goals are established that may
not be focused or measurable.

General expectations are
established and limited resources
and occasional

supports are provided to support
the disaggregation of data and to
assist in identifying and meeting
each student's academic, social,
emotional, and behavioral needs.

The superintendent does
not work with the
administrative team to
gather and utilize data
sources to analyze
corporation and school
strengths and weaknesses.

Limited data is available
and a lack of goal-setting is
evident throughout the
corporation.

The superintendent does
not establish clear
expectations or provide the
necessary support for the
disaggregation of data and
to assist in identifying and
meeting each student's
academic, social,
emotional, and behavioral
needs.

5.2 The superintendent
establishes rigorous
academic goals and
priorities that are
systematically
monitored for
continuous
improvement.

The superintendent regularly reports
on the progress of rigorous academic
goals and corporation academic
priorities that have been established
by the superintendent and approved by
the school board.

The monitoring of goals and regular
revising and updating of such plans is
an ongoing process conducted by the
superintendent and the board.

The superintendent has
presented goals for board
approval that clearly articulate
the academic rigor and
academic priorities of the
corporations program.

Approved goals are shared and
available for the entire
community.

The superintendent has
occasionally made some
reference to academic goals and
school improvement priorities,
but there are no established
written goals or formats for
academic rigor or improvement
approved by the board.

The employees of the
school corporation and the
school community are
unaware of the school
corporation academic goals
and priorities and there is
no apparent and definitive
academic direction
established by the
superintendent.
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Indicator Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1)

5.3 The superintendent The superintendent establishes clear The superintendent establishes | The superintendent establishes The superintendent does
ensures that all students | expectations and provides resources clear expectations and general expectations and not set expectations and
have full and equitable that enable administrators and teachers | provides resources that enable | resources are limited to students resources are not allocated
access to educational to identify each student’s academic, administrators and teachersto | who are struggling academically on the basis of any
programs, curricula, social, emotional, and behavioral identify a majority of students’ | or behaviorally. identified needs of
and available supports. needs. academic, social, emotional, students.

and behavioral needs.
5.4 The superintendent The superintendent sets clear The Superintendent sets clear The superintendent sets general The superintendent does

guides building-level
staff to build productive
and respectful
relationships with
parents/guardians and
engage them in their
children’s learning.

expectations and provides resources to
support administrators to consistently
and regularly engage all families in
supporting their children’s learning at
school and home.

expectations and provides
support for administrators to
regularly engage families in
supporting their children’s
learning at school and home.

expectations and provides
occasional support for
administrators to engage families
in supporting their children’s
learning at school and home.

not set expectations or
provide support for
administrators to regularly
communicate with families
on ways to support their
children’s learning at
school and home.
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Indicator

Highly Effective (4)

|

Effective (3)

| Improvement Necessary (2) |

Ineffective (1)

6.0 Organizational, Operational, and Resource Management — The superintendent leverages organizational, operational, and resource
ement skills to support school corporation improvement and achieve desired educational outcomes.

manag

6.1

The superintendent
employs factual basis for
decisions, including
specific reference to
internal and external data
on student achievement
and objective data on
curriculum, teaching
practices, and leadership
practices.

Decision making is neither by
consensus nor by leadership
mandate, but is consistently based on
the data.

Data is reflected in all decisions,
ranging from course and classroom
assignments to the discontinuance of
programs.

The superintendent can cite specific
examples of practices that have been
changed, discontinued, and/or
initiated based on data analysis.

A variety of data sources, including
qualitative and quantitative, are
used.

Data sources include state,
corporation, school, and classroom
assessments.

Inferences from data are shared
widely outside the school
community to identify and replicate
the most effective practices.

The pattern of decision-making
reflects a clear reliance on state
and corporation student
achievement data as well as on
curriculum, instruction, and
leadership practices data.

Some decisions are based on
data, but others are the result of
personal preference and tradition.

Data is rarely used for
decisions.

The predominant decision
making methodology is
mandated from the
superintendent or based on
what is popular.

6.2

The superintendent
demonstrates personal
proficiency in technology
implementation and
utilization.

The superintendent creates new
opportunities for technological
learning and empowers the
administrative team to use new
technology initiatives.

The superintendent serves as a
model for technology
implementation.

The superintendent personally
uses email, word processing,
spreadsheets, presentation
software, and other software
such as student data
management systems.

The superintendent utilizes
technology within his/her daily
responsibilities.

The superintendent has mastered
some, but not all, software
required for proficient
performance.

The superintendent takes the
initiative to learn new technology
but rarely becomes proficient in
its use.

The superintendent has
limited literacy with
technology.

There is little or no evidence
of the superintendent taking
a personal initiative to learn
new technology.
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Highly Effective (4)

Effective (3)

Improvement Necessary (2)

Ineffective (1)

6.3 The superintendent The superintendent ensures there are | The superintendent ensures The superintendent has The superintendent has
oversees the use of procedures in place to address the there are procedures in place to | procedures in place to address the | limited or no procedures in
practices for the safe, safety of students and staff in the address the safety of students safety of students and staff in the | place to address the safety
efficient, and effective event of a disaster. and staff in the event of a event of a disaster. of students and staff in the
operation of the school disaster. event of a disaster.
corporation’s physical Staff members have a working The superintendent attempts to
plant, equipment, and knowledge of procedures. Periodic review of these provide a safe and efficient The superintendent pays
auxiliary services (e.g., procedures is in place. operation of the corporation’s little or no attention to the
food services, student The superintendent ensures staff is physical plant, equipment, and oversight of the safe and
transportation). properly trained and competent to The superintendent provides auxiliary services. efficient operation of the

carry out their duties with respect to | opportunities for staff training corporation.
the corporation’s physical plant, in order to carry out their duties
equipment, and auxiliary services. with respect to the
corporation’s physical plant,
Monitoring steps are in place to equipment, and auxiliary
measure operation efficiencies. services.

6.4 The superintendent The superintendent regularly saves The superintendent leverages The superintendent lacks The superintendent has little
provides responsible fiscal | fiscal resources for the corporation knowledge of the budgeting proficiency in using budget to proficiency in sound
stewardship. and reallocates those resources to process, categories, and focus resources on strategic budgetary practices.

help the corporation achieve its funding sources to maximize priorities.
strategic priorities. all available dollars to achieve
strategic priorities.
Results indicate the positive impact
of reallocated resources in achieving
strategic priorities.
The superintendent has established
processes to increase fiscal
resources, €.g., grants, donations,
and community resources.
6.5 The superintendent The superintendent demonstrates an | The superintendent The superintendent is not The superintendent is

demonstrates compliance
with legal requirements.

understanding of the legal standards
and board policy requirements of the
corporation, and consistently adheres
to those standards and requirements.

demonstrates an awareness of
the legal standards and board
policy requirements of the
school corporation and adheres
to those standards and
requirements.

respectful of legal standards
and/or board policy
requirements.

unaware of the legal
standards and board policy
requirements.
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